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Part 1: Executive Summary

1.a.i Not for Profit

1.a.ii Student Enrollment

1.a.iv Fiscal Solvency

1.a.v. Special Education

1.b. Student Population
1.c Vision, Mission, and Philosophy

Vision - All children will have access to educational experiences that present opportunities to excel in academic, social, and cross-cultural settings. All students will be on a track that will allow the opportunity for college. Coursework in school will engage the community on issues that are relevant and personal. Students will be able to compete and participate on a global scale.

Mission - The Global Studies Academy prepare students to compete in a global market.
Philosophy GSA responds to two intertwined imperatives facing American education in general and particularly within many Los Angeles schools. The first is the chronic problem of persistently poor academic performance among low income and minority secondary school students. The second is the increasingly competitive international economy and job markets. 
The design of GSA will ask students to COMMIT:

C – College Ready Course

O – Opportunities through exchange

M – Multiple Career Pathways

M – Multicultural Experiences
I – Interdisciplinary Project-Based Curriculum

T – Technology in everyday practice
1.d Educational Plan

1.e Community Impact and Involvement

1.f Leadership and Governance

1.g Fiscal Plan
Part 2: Curriculum and Instruction

2.a Curriculum Map and Summary 

The design and purpose of the GSA curriculum will be an interdisciplinary / inquiry-based projects for each grade level leading to a major capstone project culminating in the senior year.
Students are most successful when they develop self-efficacy, a belief in their ability to achieve based on life experiences and past accomplishments. Groups are most successful when they have collective-efficacy, a belief that together, they have the skills and knowledge to reach their goals. An increasingly interconnected global world demands students be able to be critical thinkers; manage and participate in networks; adapt to multicultural settings; and have strong language skills in more than one language.
The instruction at GSA is designed to meet these goals through 1) personalized learning based on data and goal settings, 2) a systematic approach to learning about the world, 3) flexible grouping with purposeful collaboration, and 4) solid heritage and supplemental language skills. The focus on global themes and cultures helps student reflect on their own histories and family background as well as their current cultural setting. By organizing instruction around global themes, instruction will be culturally relevant for students, constantly striving to make connections to their own lives and perspectives. 

Using 2010-2011 to solidify as a SLC, by 2011-2012, GSA will move toward a more autonomous approach to instruction, like the curricular autonomies found in pilot schools. The instructional autonomy granted to a pilot school creates the perfect setting for implementing a global, thematic curriculum that can highlight a range of traditions and adapt to the families it serves. To maximize student learning, students will use personalized learning plans that are standards-based, helping students set goals and show growth over time. This approach also allows students to set goals around personal interests. Students will be constantly challenged to reflect on their own learning and connect it to their lives. As part of a national network of schools, curricular autonomy will also allow teachers to collaborate nationally and internationally on student projects.

Interwoven into the framework of a globally relevant curriculum is the notion of equity, diversity, and social justice. Students will learn content standards in a global context looking at the same issue through multiple perspectives. Students will learn how to identify bias and prejudice in different approaches. Further, students will learn how to participate in democratic decision-making, develop their own personal voice, and learn about restorative justice. 
2.b Track Record of Proposed Curriculum 


As GSA develops into its own potentially autonomous school, it will partner with an existing network of schools to access curriculum, portfolio rubrics, and share research-based instructional strategies. The Aveson Educational Cooperative, Inc. is committed to working with the school and supporting the school in its development. Aveson Educational Cooperative, Inc. (AEC) works with public K-12 schools and districts providing technical assistance and professional development. AEC provides coaching support for several international schools in Southern California including the Vaughn International Studies Academy (VISA) in Pacoima, International Studies Learning Center (ISLC) in Southgate, and Aveson Global Leadership Academy (AGLA) in Pasadena. AEC partners with the International Studies School Network (ISSN), a subdivision of the Asia Society with international connections and resources for a better understanding of our global community. AEC and ISSN are working together to help open the Ambassador School for Global Leadership (ASGL), a 6-12 pilot school at the Ambassador Learning Complex. In addition to these schools found locally, more than two-dozen international schools will provide resources, lesson learned, and evidence-based practices that have a track record of success. Currently, the ISSN is working with Stanford on a research study to quantify the achievement of these schools. The findings will be available to GSA as it expands even further into a high-quality global vision of education. 


As evidence of ISSN’s understanding of what it takes to close achievement gaps, we offer the following statistics. In 2007, 10th graders at our two other Los Angeles ISSN schools took the CAHSEE for the first time. In California, students are given five attempts to pass the California High School Exit Exam prior to graduation. The Average LAUSD passing rates for 10th grade students in their first attempt on the CAHSEE were 58% in English Language Arts and 55% in mathematics. The California state average is 77% in ELA and 74% in mathematics. At the Vaughn International Studies Academy in Pacoima, 92% passed the ELA exam and 84% passed the mathematics exam. At the International Studies Learning Center in South Gate, 87% passed the ELA exam and 83% passed the mathematics exam. We consider these data to be a good beginning toward our goal of college ready, globally competent students in these two schools and are working with leaders and faculty in each school to continue to improve outcomes for students in the future.
2.c Addressing the Needs of All Students

Achievement gaps exist not only in academic performance, but also in the disparity in access to social networks, role models, and limited supports for systematic learning outside of school. In fact, Tony Wagner’s book The Global Achievement Gap (2009) indicates that education in the U.S. needs not only to bridge gaps between socioeconomic groups, but gaps in the skills students need to compete and participate globally.

The focus on a globally focused curriculum matched with an advisory that supports personalized learning plans will help address the gaps that exist for students. The use of student self-reflection regarding their progress towards mastery of standards will also help close the gap by identifying kids who need extra support. Teachers will intervene early and intervene often when students are not responding to instruction. Before school and after school learning opportunities will also help close achievement gaps. Finally, weekly teacher meetings in which the students’ needs are continually examined will strengthen the teachers’ collective efficacy.

All teachers will receive professional development in SDAIE strategies and coaching support from AEC and ISSN. Lesson study and the use of Critical Friends protocols to reflect on students work will help teachers reflect on the needs of language learners as well. Finally, the Sheltered Instruction Observation Protocol (SIOP) will help provide the templates and checklists for teachers to plan and collaborate to meet the needs of language learners.
Weekly teacher collaboration meetings will allow teachers to review student progress regularly and work together to meet the needs of students. Under and RtI framework, students will move in and out of Tier II (strategic) and Tier III (intensive) interventions based on the data gathered through progress monitoring. The school also plans to implement a “student success team” (SST) model to the maximum extent feasible to attempt to meet all student needs within the regular instructional setting prior to referral for formal assessment for special education purposes. Such teams will typically consist of the student’s teacher(s), a school administrator, the student’s parent/guardian, and others. The team will oversee development of plans to meet students’ needs, if possible, without referral to assessment for special education needs.
In the event that formal interventions provided through the SST are not successful, the school would seek to secure a formal and appropriate assessment conducted by qualified staff. If this assessment identifies that the student has exceptional needs and require special education and/or related services under the terms of applicable special education law, the school anticipates working with appropriate district staff to convene and conduct an individualized educational plan (IEP) team meeting or meetings in accordance with the referral policies/procedures of the governing SELPA.
The curriculum will meet the needs of diverse learners by providing personalized goals; monitoring student progress through standards-based personalized learning plans; ensuring teachers develop rigorous and relevant themes for study; using both large and small grouping techniques; using research-based instructional strategies; and by implementing a tiered approach to instruction that provides intervention as well as enrichment opportunities for all students.

2.d Accelerated Learning

Proactive support and early intervention must be driving forces for GSA if all students are to achieve the ISSN Graduate Profile. Innovative structures that allow students to reach mastery without stigma of failure will be the hallmark of the approach taken. Through the use of Individual Learning Plans, all students will be engaged as partners in their own success. The focus of intervention plans is to layer the necessary services for students into their schedules while not stigmatizing students, and always opening the door for success where they no longer require additional support / interventions.

Literacy and numeracy are often the keys to student success in the other subjects. Proactive steps will be taken in the design of all discipline-based curriculum to provide for targeted instruction in the discipline-based literacy and numeracy skills that support student success in that classroom. Extensive professional development will focus on the research-based strategies that have been proven to accelerate student achievement as outlined by Marzano, Danielson and others. Within the school, opportunities will be created for a layered approach to intervention with an emphasis on proactive steps for students requiring more intensive levels of support. As explained previously, significant teacher time will be available for individual conferencing, support, group review sessions and targeted student intervention. The culture of the faculty will include persistence in helping students succeed without “watering down” expectations with a belief in “revision and redemption” as defining attributes of the school culture. Parents/guardians will be enlisted as partners from the beginning to help support steps to ensure student success. A three-tiered system of support will be implemented to meet the continuum of student academic needs above and beyond tutoring support.

To meet the academic and non-academic support needs of students, a Student Success Team will be created consisting of specialists in English Language Learners, Special Education, and Literacy, as well as a guidance counselor, social worker, and members of leadership. Their role will be to help problem-solve and assist teachers with action-oriented strategies that support individual student success inside and outside of the classroom. Whenever possible, and when this team is “staffing” about an individual student, members of the teaching team, the advisor and a special area teacher where the individual student is having success will be incorporated at the team meeting to implement changes necessary to help increase the probability of the individual student’s success. This team will also examine school wide or grade level trends to suggest to the leadership team possible next steps in professional development or school policy formation.

Since the goal of the GSA program is to include gifted students, special education students, and English Learners in all facets of school life, all staff at GSA will have a commitment to learning about and supporting the needs of gifted, special education and English Learners within the regular classroom setting where possible, and working closely with special needs teachers to provide the highest levels of student support possible. This will be accomplished through continuous professional development, a consultancy model with the specialists in the building, and co-teaching with designated specialists in the areas of special education and English Learners. Special programs will be developed for students with the greatest needs and specific enrichment opportunities will be created to continually enhance the academic experiences for gifted students as well.
2.e Instructional Strategies

As already indicated, research-based strategies are key factors in any successful international school. As a potential member of the network, teachers at GSA will have to improve their practice by employing evidence-based practices on a regular basis. Included in these strategies are: reciprocal teaching, direct instruction, SDAIE, and the use of graphic organizers. Most important to the improvement of student achievement at GSA will be the focus on teaching students explicitly the learning strategies so they can expand their own self-efficacy. The staff of GSA will commit not only to improve their practice, but to better explain to students how to master the learning strategies and skills to develop college-ready skills.

The curriculum will meet the needs of diverse learners by providing personalized goals; monitoring student progress through standards-based personalized learning plans; beginning and ending each day in an Advisory setting; ensuring teachers develop rigorous and relevant themes for study; using both large and small grouping techniques; using research-based instructional strategies; and by implementing a tiered approach to instruction that provides intervention as well as enrichment opportunities for all students.

Part 3: School Culture and Climate

3.a School Culture

The focus on the curriculum on multicultural perspectives and global themes will continually emphasize the importance of diversity, participation, and conflict resolution. As mentioned previously, interwoven into the framework of a global school is the notion of equity, diversity, and social justice. Civic participation will be expected of all students, who must take action on at least one issue in their community by the time the graduate for GSA. Though these children are young and many of them are facing personal challenges, the staff of GSA will commit to help them build self-efficacy not only academically, but also socially. Students will be asked to take their academic learning and apply it to their lives directly, with opportunities for action. Students who learn about conflicts and troubles in the world without an opportunity to take action often form negative or apathetic perspectives. It can be overwhelming to learn about disappearing rainforests or global warming at a young age without an opportunity to balance those ideas with experience that show they can have an impact on their community. GSA students will have opportunities to work on projects in collaboration with the Ambassador school as well as other schools in the network that are positive, engaging, and make a difference.


Conflict resolution will not only be a theory or theme for students, but a daily discussion. Through advisory and their experience of flexible grouping, students will discuss, debate, and see for hand what it means to resolve conflicts. The staff of GSA will have professional support for better understanding how to teach about conflict resolution in practical, concrete terms that young minds can understand. One model of support is the use of Life Space Crisis Interventions (LSCI), a clinical model of helping students reflects on their own behaviors, beliefs, and the outcomes of their actions. AEC will provide technical assistance to the school if the staff chooses this priority in the development of their professional development plan.
3.b College and Career Readiness


Core to the vision of a successful international studies school is college readiness. By focusing on the Graduate Portfolios System (GPS) – a nationally recognized system for organizing and driving student achievement – GSA students will develop global competencies as well as ensure they leave high school college-ready. Teachers at GSA believe strongly in the mission and vision of putting all students on a path toward college-readiness and globally competent. The first years of schools are crucial to closing achievement gaps and keeping learning relevant, interesting, and meaningful. GSA is designed not only to challenge students will academic rigor, but also to develop thoughtful, savvy students committed to issues around diversity, equity, and social justice.

3.c School Calendar/Schedule


The schedule will be organized on an alternate day schedule, referred to as A/B. The A/B periods continually rotate throughout the calendar year with each semester beginning with an “A” day.

3.d Extracurricular Activities

GSA will be able to offer customized, internationally-focused coursework, extracurricular experiences, teacher professional planning and development, and shared international experiences that would not be expected within the existing structure of LAUSD or its graduation requirements. The autonomies in curricular design, external partnerships to support learning, and creative use of time within the school day facilitate this deep infusion of international experience into the fabric of the school, assuring that they are part of the essential learning and capacity building of 21st century skills and not an “added on” component within a traditional school design.
3.e Safe and Respectful Campus

Students who feel valued, respected, supported and who have a voice in decision-making are more likely to care for and protect their peers and environment. Additionally when interactions between school and family establish positive, mutually beneficial relationships, the incidents of vandalism and unacceptable behavior are significantly reduced.

At the heart of the mission of GSA is the development of an appreciation for the unique gifts and contributions that each member of the school community brings and that students will develop a deep understanding and appreciation for others of different cultures or ethnicities. Experiences to promote these understandings are embedded in the formal curriculum as well as the leadership and learning opportunities of the school. It is through this climate of mutual respect that students and staff will learn together, create shared commitments, and hold its community members accountable to the rules and expectations of the school community.

To counter what has been historically considered an unsafe school setting over the last few years, there will be transparent policies and processes to ensure the safety of all school community members. Students, staff, and families will be engaged in the design, problem solving, and evaluation of the school safety plans and will be utilized as sources of information and feedback to guide school policy creation. LAUSD policies governing formal disciplinary actions for severe offenses and due process procedures for infraction investigation will be followed to assure a fair and equitable system of student disciplinary intervention. A strong partnership in philosophy and policy will be created with the school in coordination with the building committee to provide a coordinated system of safety and security while sharing expenses for security services.

Through the school advisory program as well as many of the curricular experiences provided at the school, students will have the opportunity to develop strong interpersonal skills, participate in the responsible use of student voice, learn to work collaboratively with others, and be expected to exhibit effective leadership in class and in school-based groups. Appreciation of diverse cultures and backgrounds is fundamental to the mission of the school and students will be engaged in intentional learning experiences that assist them in developing the ability to problem-solve and resolve difference among one another and to self-advocate for their needs.

3.f Health Mandates

GSA will meet the needs of all students, including students with 504 plans and IEPs. A team of community health, mental health, and social services will be engaged as partners with the school, not just when a situation becomes acute, but to create a proactive safety net for students and families. The Student Support Team will support the principal of each school in assembling the network of community agencies that will provide information, education, and services to the families of the school that are above and beyond the counseling and support services provided by school staff. They will also have as a primary focus the education of the staff and school community as to the services available. 

Some agencies will be provided facilities on the school campus to provide direct services, as space allows. Other agencies will have contractual relationships with the school for family referrals and service provision. An essential part of providing this type of support will be the creation of an Inquiry Team composed of parents and community members. It will be focused on assessing community needs, identifying necessary interventions, and canvassing the school community for their input to create programs that address their most pressing needs. Its goal will be to advise the School Support Team to build a proactive system that prevents problems for students and families within the specific context of the community.

The GSA design team is also currently investigating partnerships to assist the school in providing nutrition, health and wellness services. Potential partners ifclude groups such as: the Nutrition Network sponsored by the California State Department of Health, Alliance for a Better Community (ABC) a nonprofit organization that promotes equity for Latinos in education, health, economic development and civic participation throughout the Los Angeles region, Para Los Niños, Gateway Hospital, the UCLA Wellness Center, and the Bresee Foundation which provides access to preventive and basic health services, health screenings and health education. 

Part 4: Assessment and School Data

4.a Educational Goals and Metrics

Many times, students do not understand what they are learning or why. Sometimes, students complete assignments and do not understand the purpose of the work. Standards-based, personalized learning plans help students monitor progress towards standards mastery and maximize their learning.


GSA teachers will improve their ability to triangulate data from multiple sources then adjust instruction accordingly. Specifically, the design and implementation of Personalized Learning Plans and portfolios of student work will help close achievement gaps and implement a tiered, adaptive instructional experience that helps students succeed. GSA faculty will be able to get to know their students’ personalities, learning preferences, and background, allowing teachers to match their approach and provide the right instruction at the right time. At the same time, they will work on teams and share students so they have the strength of numbers, and have opportunities to develop best practices collectively.

Plan for Formative and Summative Assessments

	OUTCOMES
	EXAMPLES OF INSTRUCTIONAL STRATEGIES
	Teacher-Generated
	PLP & Portfolio*
	State Tests
	ADDITIONAL

ASSESSEMENTS



	Proficiency in mathematics
	Direct Instruction

Skill-specific, small group instruction

Applications to problem solving
	X
	X
	X
	Diagnostic assessments

Benchmark standards tests 

Course grade reports

	Proficiency in English/

Language Arts 
	Direct Instruction

Skill-specific, small group instruction

Word Study with word sorts

Creative and expository writing
	X
	X
	X
	DIBELS Benchmarks & Progress Monitoring

BPST-II 

San Diego Quick

Spelling Inventories

	Proficiency in science
	Science labs

Research papers

Interdisciplinary thematic instruction
	X
	X
	X
	Performance Tasks

Project Presentations

	Proficiency in 

social sciences
	Interdisciplinary thematic instruction
	X
	X
	X
	Performance Tasks

Project Presentations

	(EL students): 

Progress toward English fluency
	Sheltered Instruction

Supplemental English Language

Language Forms & Functions
	X
	X
	X
	Benchmark assessments

Diagnostic assessments

Portfolios and other authentic assessments

	Progress toward IEP goals
	Individualized curriculum in accordance with the IEPs
	X
	X
	X
	IEP progress and review

	Proficiency with technology
	Interdisciplinary use of information technology for research papers/projects
	X
	X
	
	Performance Tasks

Project Presentations 



	Expression and creativity in the arts & physical fitness
	Presentations and performances for a variety of audiences

Independent and cooperative group-work and projects

Visual arts projects
	X
	X
	X
	Student self-evaluations 

Teacher observations

Art and presentations graded according to school-developed rubrics

	Social and emotional skills
	Independent and/or cooperative group-work and projects
	X
	X
	
	Performance Tasks

Project Presentations


*PLP (Personalized Learning Plan)- Both the PLP and the Graduate Portfolio Systems (GPS) work together to clarify the process, expectations, and achieved outcomes. To assess student needs, intervene with students who need additional help, and improve instruction, teachers will gather data about students performance from their portfolio of work kept with their Personalized Learning Plan (PLP), other teacher-generated assessments, standardized measures, and state measures. Both formative and summative assessments will be used to show student growth over time as well as meet proficiency levels.

4.b Student Assessment Plan

Draft Year 1 Data Collection Plan to Inform Instruction

	
	Aug
	Sep
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	Apr
	May
	Jun

	Screening for Literacy & Numeracy Skills
	X
	
	
	
	
	X
	
	
	X
	
	

	Progress Monitoring for Students in Intervention
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Diagnostic assessments for students not progressing
	
	
	X
	
	
	
	X
	
	
	X
	

	Student updates on PLP (daily)
	
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Advisor talks with students about how they are progressing
	
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Teaches meet in collaborate teams to discuss individual and collective student needs
	
	X
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Celebration of Learning / Student-led conferences with portfolio review
	
	
	X
	
	
	X
	
	
	X
	
	

	CELDT testing
	X
	X
	
	
	
	
	
	
	
	
	

	CST
	
	
	
	
	
	
	
	
	
	X
	


4.c Data Team and Instructional Team

In addition to the Governing School Council, there will be a Leadership Team (LT) that consists of the president of the student council; each grade level team leader; the content area leader from each discipline including a specialist teacher; a representative of the student support (intervention) team, the school directors, the International Studies Coordinators, and the school principal. It is supported and informed by the Student Support Team described in section 3 of the proposal.

The main purpose of the Leadership Team (LT) is to coordinate communication, plan, and develop initiatives aimed at improving student learning. A primary function of the LT is to annually create a comprehensive School Development Plan, based on the ISSN school design. In brief, steps that the LT takes in the development of the plan are 1) gather a broad range of data about student’s work, teacher’s instructional practices, the school’s organizational dynamics and its interpersonal culture (to include data from the annual ISSN school design surveys and/or school design site visit); 2) analyze the differences between the school’s current status on these indicators and previous indicators of progress (where the school was) and its vision of the future (where it wants to go); 3) establish priorities for action to change aspects of the school that will lead to improved student learning; 4) develop action plans for addressing each priority that includes an understanding of the causes of the “problem”, strategies for improvement, and benchmarks to assess progress; 5) periodically monitor progress against benchmarks and adjust strategies; 6) conduct a year end assessment of progress that informs the next year’s annual plan.

Informing the Leadership Team are standing Inquiry Teams that are responsible for providing information and options for action to the LT as well as to the faculty, as a whole, on specific aspects of the school. To maximize input from throughout the school community and to build distributed leadership capacity, all teachers will serve on Inquiry Teams, such that every teacher serves on at least one such team each year. Parents, students and community members will also serve on Inquiry Teams as needed or appropriate. One such Inquiry Team will be the Data Team that is charged with continuously gathering and analyzing a broad range of data regarding the school and its performance. Another Inquiry Team is a parent-led team that informs the Student Support Team (see section 3). This and other Inquiry Teams are instrumental in establishing action plans to address priorities set by the faculty and the LT. Action plans developed by Inquiry Teams and approved by the LT and the faculty as a whole are implemented within grade level teams, subject-area teams or through the student support team. These are coordinated and monitored by each team’s representative on the LT. The Governing School Council will provide input into the School Development Plan but does not formally approve it.

4.d Data System and 4.e LAUSD School Report Card


GSA students will rely heavily on the research-based Graduate Portfolio System to capture outcome data and measure progress over time. Additionally, GSA staff will fulfill the requirement so the Modified Consent Decree. To ensure appropriate data is shared with LAUSD to capture students, parent, and staff data, the GSA staff will employ the systems used by LAUSD as well as work closely with school-wide protocols as they develop over time. Our goals is the same as the district’s goal in that we all want to see measurable outcomes and indicators of student success.

4.f Research and Evaluation


The staff of GSA agrees to participate in research and evaluation projects that collect and disseminate best practices. Not only will GSA teachers work closely with district initiatives, but as potential members of an international community of schools, GSA teachers commit to develop their own knowledge and expertise by participating in activities both online and onsite that disseminate best practices.

4.g Operational Goals and Metrics


As indicated throughout this document, a number of initiatives are in place to track teacher retention, financial targets, fundraising, NCLB, and LAUSD Modified Consent Decree Indicators. Examples of these protocols include: 1) the use of the Graduate Portfolio System, 2) the use of the parent “passport”, 3) the structure and oversight of the leadership team, 4) the commitment to comply with LASUD Modified Consent Decree Indicators, 5) the willingness to employ systems already in place, as well as 6) potential participation in an international network of schools.

Part 5: Professional Development

5.a Professional Development


The focus of professional development will be entering into a network of schools nationwide committed to globally-relevant and evidence-based curriculum and instruction. PD activities will ensure personalized adult developments by matching teachers across school sites who have similar needs. Teachers will work on collaborative teams as professional learners, committed to developing their craft based on research and evidence of success from schools serving similar populations. 

5.b Teacher Orientation and 5.c PD Calendar (see below)


GSA teachers will mentor and support new teachers, including the support of induction. The PD calendar outlines opportunities for support.
5.d Program Evaluation


PD will be reviewed by the leadership team and SLC teams to ensure its relevance and effectiveness. Teacher leaders will guide the design and delivery of the PD. As the PLC develops into a
potential autonomous school of its own, it will look for greater input and opportunities for sharing and collaborating with partner schools as described previously in Section 2.

GLOBAL STUDIES ACADEMY

PROFESSIONAL DEVELOPMENT CALENDAR

	August           2010

 Summer Workshops 
	Global Studies Staff will meet over the summer to plan out specific events for the year.  Interdisciplinary curriculum development of global themes 
	

	September   2010
	Community and family partnerships
	

	October        2010
	Portfolios for Graduate Profile System (GPS)
	

	November    2010
	Integrating technology into instruction 
	

	December    2010
	Innovations in teaching and learning (inquiry and project based) 
	

	January         2011
	Common lessons and assessments 
	RtI  1

	February       2011
	Progressive monitoring.  (Response to Instruction and Intervention)
	RtI  2

	March            2011
	Sharing best practices
	RtI  3

	April               2011
	Senior Class Projects
	

	May                2011
	Model UN – Millennium Goals
	

	June               2011
	Review Student Performance Data/Reflect on Best Practices
	


Part 6: Professional Culture

6.a Professional Culture


The professional culture at the school is one of collaborative teacher leadership where creative design of teaching and learning, shared problem-solving, and solution seeking are daily practices. There is a foundation of intellectual inquiry and curiosity as teachers share their own passions and explorations with the school community and serve as role models of intellectual development and scholarly pursuits. International learning and engagement with world issues is constantly present at the school and teachers engage with students and families in service-related activities that “make a difference” at the community and / or global level. Supporting the school’s learning culture of “revision and redemption”, the staff work collaboratively together, are transparent about their work, serve as “critical friends” to one another, and work to create a climate of shared work that assumes positive intentions and professional respect. Student voice is considered essential in school problem-solving and development and teachers regularly seek venues in which students engage with them in the design work of the school.


Curriculum, instructional activities, and learning expeditions are designed, refined, and further enhanced in an ongoing process of continuous improvement as part of the daily practice of the school. As leaders at the school, the faculty continually engages in travel and diverse learning experiences, looking for connections to enhance student learning and seeking new and fruitful relationships for the school that add value to its mission.

This culture is developed through shared work and shared learning. Intentionally designed meetings and professional development experiences create opportunities for the faculty to “work on the work” collaboratively, building skills of the teams and the faculty as a whole. Shared learning experiences, whether through learning expeditions or whole faculty book studies, build a common foundation for teachers and model the pedagogies, develop a common vocabulary, and help to refine the learning vision of the school for all members of the school community. Structures such as grade level teams, Critical Friends Groups, and school task forces create the context for effective teamwork and trust-building in order for the work with students to be transparent and open to refinement and enrichment. Opportunities for reflection, honest self- knowledge, and shared team knowledge are provided to allow faculty and students the opportunity to think deeply about their work and their contributions as individuals and teams to the overall success of the school. Finally, through administrative support, there is a commitment to “yes”, promoting innovation, risk taking, and educational entrepreneurship throughout the school, not only with the faculty but with the students and larger educational community as well.
6.b Evaluation and 6.c Feedback


Evaluation is a key factor in continuous improvement when administered in an authentic, growth oriented manner. In GSA, leader and staff evaluation will occur within the framework of the ISSN Leader and Teacher Profiles. These profiles clearly define the skills and competencies expected of leaders and teachers within the International Studies Schools Network. These profiles will be used to create a developmental matrix of the style of Charlotte Danielson (see Enhancing Professional Practice, 2nd edition, 2007.) This matrix will form the basis for a yearly portfolio development that reflects the profiles as well as the leader/staff members’ yearly goals. A three- person team including a school leader and two other selected colleagues will serve as the accountability team for teacher and/or leadership evaluation and will results in written feedback, including the collaborative development of a personal growth plan for the subsequent year.


Tools that provide 360° feedback will be used with all school staff on a regular basis including feedback from students and their families. Classroom observations and peer observations will be included in this process. All of this will add to the portfolio process and ultimately to the continuous growth of the leader/teacher. Peer assistance will be the norm to enhance professional practice. All evaluation processes will be directly linked to the comprehensive professional development program of the school.

This process of evaluation will be embedded in a larger effort of school improvement. In addition to the more traditional WASC accreditation visit, GSA will take part in the ISSN comprehensive school site visit. Based on the school design matrix, a national team will visit the school in its first and third years and present comprehensive data around the school’s journey towards achievement of the school design matrix. During the intervening years, GSA will participated in a self assessment experience modeled on the site visit process so that they can continuously grow towards providing the highest level education for all students.
Part 7: Serving Specialized Populations

7.a.i Specialized Instruction

Students will be grouped to maximize their learning within classrooms. Whenever possible, classrooms will be heterogeneous in nature, inclusive of students with special needs. Students will experience multiple experiences to work in cooperative groups that are flexible and designed to support accomplishment of the tasks at hand. Based on student needs at the time, students may be grouped within a flexible, short-term skills group within the classroom to receive extra attention around a particular area of learning. When possible, special education students will be in regular classes with additional support in line with the expectations outlined in the student’s Individual Educational Plan. The goal will be to maximize student’s experiences, making the necessary accommodations that assist the student in accessing the rigorous, developmentally appropriate content. Accommodations may include extra time, adjusted assignments, extended timelines, technological support services, etc. The detailed use of strategies to meet the needs of all enrolled students is outlined extensively in Part 2 of this document.

7.a.ii Special Education and 7.a.iii Students with Disabilities


The GSA staff will work with the school site and LAUSD to utilize the Special Education Policies and Procedures Manual. Given the experience of the staff with the student population and the district protocols, GSA staff will monitor special education instruction as well as serve students in a least restrictive environment.

7.a.iv English Language Learners and Standard English Learners

All students are expected to develop literacy in English and at least one more language. For a student who already has a heritage language and may need help with English, what most term “ELD” will take place during “World Languages” time and/or during “Enrichment” time. All students will be learning English. All students will be studying another language. Students will have access to a large network of language teachers across the U.S. The work of Susanna Dutro and the focus on language forms and functions will inform much of the ELD and foreign language instruction, helping students understand sentence frames to meet specific language needs. This approach helps make language learning accessible and immediately practical.

With regard to English Learners, the three-tiered approach will provide multiple levels of support to build strong academic language in the student’s native language while simultaneously building their English proficiency. Based upon the work of Laurie Olsen and Alicia Romero in Meeting the Needs of English Learners in Small Schools and Learning Communities, five conditions for optimal English Learner instruction are identified. Through this lens, GSA will create a system to address student needs in English language development. 

7.b  At Risk Students


Students will receive a number of supports including 1) small community of students in the SLC, 2) advisory to build social skills and have positive adult interactions, 3) regular discussion of student progress through PLC meetings, and 4) tracking student progress in a personal, meaningful way through portfolios.


For students who are notably at risk, a grant provides funding for students to receive additional field trips, leadership trainings, and additional opportunities for support.
Part 8: Family and Community Engagement Strategy

8.a Identification and 8.b Family and Community Engagement

In partnership with AEC and the International Studies School Network, GSA will be connected not only to the immediate community it serves, but also to a regional, national, and even international network of schools. Within this setting, GSA will have access to resources for world language, virtual field trips, international speakers, and an array of other resources. All members of the ISSN network are committed to infusing literacy and numeracy across the curriculum so that skills are not developed in isolation. The staff of GSA will have access to instructional models, units, and activities with this focus from across the nation.


Within the L.A. area, a range of organizations focused on developing international and cultural literacies will be accessible to the GSA staff. The Asia Society, Title XI office at USC, and the Chamber of Commerce have all expressed interest in supporting GSA with a range of resources and opportunities for student experiences. Three diverse schools in Pasadena, Pacoima, and Southgate will support and partner with GSA allowing opportunities for regional meetings and cross-site visits for students and staff. By developing a curriculum on diversity, globalism, and social justice, the entire city becomes a resource in every aspect of its operation.


To engage the neighborhood directly, all students will participate in projects that address a local need. The staff will also invite GSA students to connect to their projects to the community and invited leaders, parents, and local business to participate in the life of the school. Relevance and ensuring learning is “real world” will be the focus.

8.c Key Community Partnerships


GSA staff will further develop partnerships including:

	PARTNER
	OUTLINES OF SERVICES
	WHY PARTNTER WAS SELECTED

	CBOL
	Management & Consultant to international & domestic customers in aerospace, military and automotive industry
	CBOL offers internships to high school students interested in International Trade and Transportation

	UPS
	International shipping & logistics
	Currently providing internships, classes, field trips and training for our students with opportunity for employment

	ITEP
	CPA Grant Consultant 
	Provides information, resources and guidance in the development of Global Studies programs

	ASIA Society and the International Studies Schools Network (ISSN)
	Technical assistance for developing international schools
	Track record of success (see part 2)

	Aveson Educational Cooperative, Inc. (AEC)
	Technical assistance for developing international schools
	Track record of success (see part 2)

	ELAC
	Local City College
	Develop college level classes, provide instructors for Logistics classes taught in the Global Studies Academy.  Offers certification in logistics to be job market ready 

	Ken Wyrick-Technology expert
	Technical Consultant
	Technical support to design and develop Global Studies Web site and student progress monitoring system

	Thammasat University
	Alumni Foundation that offers student exchange programs and cultural enrichment
	Former Alumni, instructor and present board member of Thammasat University is currently a staff member of Global Studies 

	LA County Sheriffs
	VITA Program
	Provides opportunities for “at Risk” students 

	GEAR-UP 
	Federally funded educational program that prepares students from middle school through high school to enter and succeed in college
	GEAR-UP has several cohorts with GHS and feeder schools.  They have been successful in providing tutorial services, field trips and college application support

	Model UN
	Model of the United Nations that supports international awareness
	Global Studies students will participate in competitions that mimic UN process

	UCLA
	Professional Training for Staff
	In house training on the latest methods and instructional strategies

	World Affairs Council of Los Angeles
	Host international renowned speakers
	Opportunity for students to meet and interact with international dignitaries 

	Thai Consulate
	Provides services to expatriates in the community
	Support service to our Global Studies students and the community

	Mexican Consulate
	Provides services to expatriates in the community
	Support service to our Global Studies students and the community

	UNESCO
	Promotes international cooperation to create dialogue among civilizations and cultures based on respect for commonly shared values
	Promote global literacy and education 

	OECD
	Sources of comparable statistics, economic, and social data
	Resource for Global Studies Project Based Learning

	Beijing University
	Satellite Program
	Students can exchange culture, languages, ideas through courses offered via satellite

	Autonomous University of Mexico Baja California
	Bachelors degree in Economy and International relations
	Another source for continuing education at the university level

	UCLA Global Studies
	Bachelor degree in Global Studies
	An avenue for Global Studies students to continue their education in international studies

	CSULB
	Masters Degree in Logistics
	Post graduate educational opportunities
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